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INDIAN ACADEMY 

Degree College-Autonomous 

 

STANDARDS FOR TEACHING AND THE SUPPORT OF LEARNING 

 

These standards are presented in a brief, digestible form and in alphabetical order. Additional notes 

(for clarification and amplification, where necessary) are provided in the Appendix. 

1. Classroom Teaching 

In promoting learning, academic staff at IADC-A must: 

1.1 show strong classroom management skills. 

1.2 provide students with a variety of different learning experiences. 

1.3 make effective use of a range of teaching aids. 

1.4 provide students with clear explanations and definitions. 

1.5 use case studies, examples, photos, diagrams or other aids to make verbal or theoretical 

discussion more concrete and to relate learning to the real world. 

2. Classroom Interaction 

Classroom learning and teaching at IADC-A is interactive in that it: 

2.1 actively encourages students to contribute to discussions and to ask questions. 

2.2 involves both lecturer-student and peer-assisted (peer to peer) learning. 

2.3 keeps lecturing and lecturer talking time to a necessary minimum. 

2.4 emphasizes pair work, group work, problem-solving, and student presentations. 

3. Blended Learning 

Teaching and the support of learning at IADC-A must involve: 

3.1 frequent engagement with the online learning management system. 

3.2 a range of appropriate multimedia learning experiences. 

3.3 a balance of face-to-face and technology-mediated interaction and learning. 

 

 



 

4. Learning Support 

In supporting personalised and independent learning, IADC-A academic staff must: 

4.1 provide reading, tasks, quizzes and opportunities for interaction outside class. 

4.2 ensure that students make use of a range of online and library-based resources. 

4.3 be available, approachable and supportive at all convenient times. 

4.4 make every effort to know individual students and their particular strengths and weaknesses. 

4.5 establish and maintain a positive relationship with all students. 

 

5. Assessment 

Assessment designed by IADC-A academic staff must be: 

5.1 valid. 

5.2 reliable. 

5.3 used for both formative and summative purposes. 

5.4 aligned with well-defined subject learning outcomes. 

5.5 associated with explicit marking criteria (and/or model answers) 

5.6 capable of assessing deep as well as surface learning. 

5.7 capable of assessing higher order cognitive and transferable skills. 

 

6. Feedback 

Feedback given to students must be: 

6.1 provided to students as quickly as possible after an assessment. 

6.2 in line with learning outcomes and marking criteria. 

6.3 supportive, in that positive aspects of performance should be pointed out. 

6.4 constructively critical, in that weaker aspects of performance are indicated, and the way 

forward is shown; 

6.5 sufficiently detailed to ensure that the student feels that his/her performance has been fully 

considered and analyzed. 

 



 

Appendix 

 

This appendix provides further notes, where necessary, for the purposes of explanation or support, on the 

above IADC-A Standards for Teaching and the Support of Learning. 

1. Classroom Teaching 

 

There is clearly some overlap between sections three and four of the standards. It follows from section 

three above, that one of the classroom teaching skills required from lecturers at IADC-A is the ability to 

promote a classroom atmosphere in which students feel free to make comments and ask questions 

(whether of the lecturer or of other students) while at the same time making sure that all students 

remain ‘on task’ and do not misuse the freedom to speak by being frivolous or disruptive. 

Taken as a whole, the skills listed as 4.1 to 4.5 require lecturers to be good communicators; to be 

imaginative in lesson design and in providing a range of learning experiences and contexts; to 

facilitate learning in all possible ways (including, where appropriate, via short periods of lecturing); 

and to manage the classroom in such a way as to maximize purposive interaction. 

 

2. Classroom Interaction 

Classroom interaction is a vital part of student learning. The old-fashioned transmission model of 

higher education (in which the lecturer is the source of knowledge and transmits it to the students by 

lecturing) has long been seen as questionable. Generally speaking higher education today rests on 

some form of constructivist or social constructivist theory, under which learning is seen as something 

which takes place through interaction (lecturer- student; student-student) and knowledge is co-

constructed. Among other things, each student needs to have the opportunity to relate new ideas 

(gleaned from the lecturer, from reading, from other students) to prior knowledge. This is best done 

through discussion (for clarification) and through oral and written production (for gaining ownership 

of new knowledge). Rather than teacher-centred classrooms or lecturer monologues, classroom 

interaction is seen by many education specialists as being absolutely fundamental to learning. 

 

3. Blended Learning 

Evidence is gradually accumulating that blended learning is more effective than traditional face to face 

learning. This may be for several reasons. Firstly, a blend of online and face to face learning gives 

learners the opportunity to see, interact with and understand module content in a variety of contexts. 

Secondly, online learning can be more personalised: it has the potential to allow learners to follow 

their own particular interests or learning pathways.  

 

 



 

Thirdly, today’s students are digital natives who expect to learn via technology. They may find too 

IADC-A old-fashioned classroom teaching to be de-motivating. 

For further details, please see the document titled "The College's Approach to Blended 

Learning". 

 

4. Learning Support 

The distinction between ‘teaching’ and ‘learning support’ made here is somewhat artificial 

since, in fact, teaching and learning support show considerable overlap. The items 6.1 to 

6.5 in the standards document describe what is expected of IADC-A academic staff in terms    of  

helping students to learn outside class and to develop as independent and lifelong learners. 

 

5. Assessment 

5.1 A piece of assessment is valid if it can be shown to measure one or more of a module’s 

learning outcomes and if it does so in a way that reflects the students’ learning experience in 

class. For example, testing the students through an essay would have low validity if learning in 

class took place through discussion of multiple- choice questions. 

5.2 Assessment is reliable when it produces consistent and credible results. If the performance of 

Student A and Student B in a test is rather similar then they should emerge with similar scores. 

If Student A’s paper is marked by Lecturer A and Student B’s by Lecturer B they should still 

emerge with similar scores. Clear marking guidelines and/or performance descriptors (rubrics) 

are often needed so as to achieve high levels of reliability, including inter-rater reliability and 

intra-rater reliability. 

5.3 Assessment is formative when lecturers use the results so as to advise students on their current 

strengths and weaknesses and on how they can continue to improve their skills and 

knowledge. The results of formative assessment can also be used so as to modify the learning 

and teaching process. 

Assessment is summative when it evaluates the extent to which students have achieved the 

learning outcomes in a particular module. 

5.4  ‘Deep’ learning is taken to mean learning characterised by, for example, the desire to read 

widely, to compare and contrast concepts and theories with other concepts and theories, and to 

relate new ideas to previous knowledge. ‘Surface’ learning, on the other hand, occurs when 

students rely on memorizing their notes or material given in lecturer handouts, read only a few 

required texts, and think narrowly about the module without making links to other modules or 

to the real world. Well-designed assessment involves the giving of credit for knowledge and 



 

skills acquired through surface learning, but also the giving of additional marks to students 

who are able to show evidence of deep learning. 

5.5 Higher-order cognitive skills might include skills such as evaluation or synthesis. Critical 

thinking skills and creative thinking (‘thinking outside the box’) are also examples. One might 

expect to see more testing of such skills at different levels of degree programmes. 

Transferable skills are those which will be of value to students not only during the academic 

study but in other contexts, such as during their working lives. These skills include  

interpersonal skills (such as communication skills and teamwork); digital/computing skills; 

entrepreneurial skills; problem-solving skills; research skills; and self-management skills 

(time-management, work planning). 

 

6. Feedback 

The standards for feedback to students (5.1 to 5.5) are self-explanatory. In order to support learning and 

guide student progress it is essential that IADC-A staff adhere as closely as possible to all five 

requirements.  
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